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Dear Educator,

Embryology: Experiments in Poultry Science is designed to provide you with background
information and exciting experiential activities dealing with life science for use in your classroom.
Each activity is designed to be grade-level appropriate and has been correlated to U.S. National
Science Education Standards.

Children have a natural sense of curiosity about living things in the world around them. Building on
this curiosity, students can develop an understanding of biology through direct experience with
living things, their life cycles and their habitats. This curriculum was developed with your students
in mind. Many believe students learn best by interacting with the world – listening, observing,
experimenting and applying their knowledge to real-world situations. Each activity within this
curriculum follows these steps in the experiential learning model.

An additional goal of this curriculum is to help students develop life skills. Life skills help an
individual live a productive and satisfying life. Within this curriculum your students will have the
opportunity to develop life skills related to science processes, teamwork, keeping records, and
planning and organizing.

We hope that Embryology: Experiments in Poultry Science  is an enjoyable experience for both
you and your students as well as a beneficial unit in your life science curriculum. Here are a few
quotes from students who worked with our pilot:

The best part of learning about 
chickens and embryos was...

“I enjoyed everything we did, because we got 
to learn by doing, not just reading.”

“Enjoyed the whole project because we actually did
something instead of just looking at pictures.”

“This was wonderful because it did not seem
like school, even though we were learning
the whole time.”

“It was fun the whole time.”

“The best part was seeing how the
chick hatched. It was cool how it
pecked its way around the shell.”

“The best thing was when they
hatched. It was really exciting.
I also liked learning about hatching
eggs. I learned so much that I didn't
know before.”
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Embryology and 
national science standards
A classroom unit in embryology will help you meet the following 
national science standards:

In order to conduct a scientific
inquiry, you must be able to
• Identify questions that can be answered

through scientific investigations.

• Design and conduct a scientific
investigation.

• Use appropriate tools and techniques 
to gather, analyze and interpret data.

• Develop descriptions, explanations,
predictions and models using evidence.

• Think critically and logically to make the
relationships between evidence and
explanations.

• Recognize and analyze alternative
explanations and predictions.

• Communicate scientific procedures and
explanations.

• Use mathematics in all aspects 
of scientific inquiry.

Structure and function in living
systems
Living systems at all levels of organization
demonstrate the complementary nature of
structure and function.

All organisms are composed of cells—the
fundamental unit of life.

Cells carry on many functions needed to
sustain life.

Specialized cells perform specialized
functions in multicellular organisms.

Reproduction and heredity

Reproduction is a characteristic of all 
living systems.

In many species, females produce eggs
and males produce sperm. An egg and
sperm unite to reproduce.

Every organism requires a set of
instructions for specifying its traits.
Heredity is the passage of these
instructions from one generation 
to another.

The characteristics of an organism can 
be described in terms of a combination 
of traits.

Regulation and behavior
All organisms must be able to obtain 
and use resources, grow, reproduce and
maintain stable internal conditions while
living in a constantly changing external
environment.

Behavior is one response by an organism
to an internal or environmental stimulus.

An organism’s behavior evolves through
adaptation to its environment.

To succeed in technological
design, you must

• Identify appropriate problems 
for technological design.

• Design a solution or product.

• Implement a proposed design.

• Evaluate completed technological
designs or products.

• Communicate the process of
technological design.

Introduction



Experiential learning means having students do hands-on
activities, reflect on the meaning and apply what they
learned. This process helps ensure that the students learn
actively and make knowledge a part of their world. It also
helps students answer questions such as “Why should I
learn this?” and “Now that I know this, what do I do next?”

Experiential learning model

Providing an experience alone does not create
“experiential learning.” The activity comes first. The
learning comes from the thoughts and ideas created
as a result of the experience. This is a “learn by
doing” or experiential process. Addressing each step
in the process assures a purposeful plan to obtain 
a specific goal.

Pfeiffer, J.W., & Jones, J.E., “Reference Guide to Handbooks and
Annuals” © 1983 John Wiley & Sons, Inc. Reprinted with permission

of John Wiley & Sons, Inc.

Pfeiffer and Jones’ Model 

Experience
The model begins with experience,
action. This immediately focuses the
attention on the learner rather than 
the teacher. This requires active co-
operation from the learner, coupled
with guidance from the teacher to 
help maintain the learner’s curiosity.
Teaching becomes a cooperative
enterprise.

Share
Sharing is simply asking the group or
individuals, What did you do? What
happened? What did it feel like to do
(whatever)? This step should generate
lots of information to lead to the
process step.

Process
The questions and discussion now
become more focused on what was
most important about the experience.
Common themes that emerge from the
sharing session are explored further.
Often the key teaching points related
to the subject matter are discussed.

Generalize
In this step the experience is related to
a real-world example. This step helps
the student to answer the questions,
Why should I learn this? What did the
experience mean to me personally? To
my everyday life? Subject matter and
life skill development can be discussed
in this step. For example, if you hope
that the activity helps students develop
teamwork skills, then questions about
teamwork would be appropriate.

Apply
This step helps the student answer the
question, Now that I know this, what do
I do next? Can students express what
they learned? Can they use what they
learned? Can the student actually
apply the learning to a new situation?

Apply
what was learned

to a similar or
different situation;

practice

Share 
the results,
reactions,

observations
publicly

Experience
the activity;
 perform,

do it

Generalize 
to connect the
experience to 

real-world 
examples

Process
the experience;

discuss, analyze,
reflect 

1.

5. 2.

3.4.

Experiential 
Learning 

Model

3
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These skills represent the scientific thinking and
process skills that are essential to scientific inquiry.
An inquiry based science classroom uses and
encourages the use of these skills in science activities.

Observing—Generating reasonable questions
about the world based on observation.

Examples:
Seeing, hearing, tasting, smelling and feeling.

Comparing and measuring—Using simple
measurement tools to provide consistency 
in an investigation.

Examples:
Sensory observations, weight, quantity, quality,
temperature and capacity.

Relating—Developing solutions to unfamiliar
problems through reasoning, observation and
experimentation.

Examples:
Asking questions, making a hypothesis,
understanding relationships, designing and
conducting simple investigations, and identifying
the control and variables in an investigation.

Applying—Using sources of information to help
solve problems.

Examples:
Applying science learning to resolve current
issues, inventing a new technology, using math
and forming additional questions.

Life skill
development

Science
skill 

A skill is a learned ability to do something well. Life skills
are abilities individuals can learn that will help them to
be successful in living a productive and satisfying life.
The following is a list of skills that students will develop
through experiencing the activities within this curriculum.
Also included is a set of criteria that can act as
indicators to determine if the life skill is being developed.

Planning and organizing—A method for doing
something that has been thought out ahead of time;
how the parts can be put together.

Indicator:
Student can develop a part of a plan.

Keeping records—Recording selected useful
information, usually focused for a specific purpose.

Indicator:
Student is able to categorize information and select
useful information.

Teamwork—Work done by two or more people, each
doing parts of the whole task. Teamwork involves
communicating effectively, identifying and agreeing on a
common task, dividing a task by identifying contributions
by each person, accepting responsibility for one’s part
of the task, working together to complete the task and
sharing accomplishment.

Indicator:
Understands roles as essential and enjoys working
together with others of similar interests/abilities.

Poultry incubation



5

The Activities Embryology Skill Life Skill Science Skill

Doing the right thing
Hatching, observing

Page 14
and experimenting with Decision-making Communicating
embryos; caring for the 

developing egg and chicks

Give eggs a break Identifying parts of an egg Contributing to Comparing and 
Page 16 and their functions a group effort measuring

Warming up with eggs Incubation of Planning and Observing
Page 19 fertile eggs organizing

Developing an Collecting data Learning to Observing and
experiment about embryos and learn measuring

Page 21 chicks

Building an Preparing a Planning and Comparing and
eggs-ray viewer candler organizing measuring

Page 23

Life is not always Observing the embryo’s Record 
what it seems development and keeping Observing

Page 25 learning its parts

Building the Preparing a Planning and Comparing and
brooder brooder organizing measuring
Page 29

Who rules the Understanding chicken

roost? behavior (pecking order) Planning and Observing
Page 31 for better care and organizing

management

Eggonomics Learning how the

Page 32 poultry industry Critical thinking Applying
works
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Checklist

One to six months before you 
plan to start the project
□ Plan the exact dates during which you wish 

to do this project.

Dates of the embryology project:

______________________ to ________________________ .

□ Before you order eggs, decide what you will do
with the chicks that hatch. Contact a farmer, zoo
or other animal caretakers who are equipped to
properly care for the chicks.

The chicks will be placed with

______________________________________________________.

□ To insure egg availability, order the eggs at least
one to three months in advance of the day you
plan to set them.

□ Secure an incubator at least a month before the
start of the project and be sure it works
properly.

□ Read the lesson plan and secure any materials
you will need at least a month before the project
begins.

Starting the project
□ Set up the incubator in a safe area and start

running it 48 hours before eggs are to arrive.
□ Prepare the students a few days before the

project begins. Help them understand the
principles of incubation and embryology.
Discuss what the class wishes to accomplish
and what role they will play in reaching the
goals of the project. This includes preparing
calendars and other project resources.

□ If your class plans to incubate eggs, prepare 
the eggs for incubation.

□ Turn the eggs three times daily.
□ Keep water pans full at all times. Always add

water that is warm to the touch.
□ Keep daily records of all activities involving the

eggs (i.e., turning, temperature, water added,
candling, and other activities). These records
are extremely helpful for trouble-shooting
causes of poor hatches.

□ Candle the eggs every three days to check
progress.

□ Stop turning eggs three days (after 18 days 
for chicken eggs) prior to expected hatch.

□ Prepare brooder box at least two days prior 
to expected hatch.

□ Remove the chicks from the incubator and
place them in a warm brooder within two to six
hours after they hatch.

□ Remove and discard all remaining unhatched
eggs 60 hours after the first chick hatches, then
disconnect incubator power.

□ Clean and disinfect the incubator as soon as 
the power is disconnected.

□ Let the incubator dry. Then store it in a safe,
cool and dry place.

Planning is crucial to the success of an embryology project.
Use this section as a checklist to help you plan the project activities.

As you complete each part check it off so you know what has been finished.
Other important details to assist you with this project follow this checklist.

Getting Organized
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Important procedures to consider 

A. Plan the exact dates for your project. Many teachers
use this material as a supplement to a specific
curriculum like biology, human sexuality, human
development or other related topics. It is extremely
important that you understand that this is a
continuous project for at least a 25-day period. Plan
the project around holidays and testing periods. It is
usually best to plan to set your eggs on a Tuesday.
This allows you to prepare on Monday and insures
that the chicks will not hatch on a weekend.

B. To prevent bacterial contamination, make sure that all
students and teachers wash their hands after
handling the eggs, raw egg products, incubated eggs,
chicks and litter.

C. Before you order eggs, plan what you will do with 
the chicks that hatch. Contact a farmer, zoo or other
animal caretakers who are equipped to care for the
chicks properly. NEVER allow chicks to go home with
students from your class. It is your responsibility to
make sure that the chicks get a good home.

About the eggs

A. Obtaining fertile hatching eggs. Locating fertile
eggs may present a problem, especially in an urban
area. Most eggs sold in grocery stores are not
fertile and cannot be used for incubation. Fertile
eggs can usually be obtained from hatcheries or
poultry breeding farms. Large hospitals may also be
able to provide them. Contact your local Extension
office for suggestions.

1. For a basic observation and hatching project,
12 eggs per incubator are adequate. If you are
planning to do an experiment or activities,
additional eggs may be required.

2. When you obtain fertile eggs from a source
that does not routinely hatch its own eggs, you
may want to test the eggs in an incubator to
ensure that good fertility and hatchability can
be obtained before you use the eggs as part
of the class project. The presence of a male
with a laying hen does not guarantee fertility
or hatchability.You are also strongly
encouraged to use chicken or coturnix quail
eggs to hatch in the classroom. Duck, goose,
pheasant and other species of fowl can be
more difficult to hatch in classroom incubators.
Duck and goose eggs often rot and may
explode in the incubator.

3. When you have located a source of fertile eggs,
pick them up yourself, if possible, rather than
have them shipped or mailed. It is difficult for
hatcheries, the postal service and transportation
companies to properly handle small orders of
eggs.

B. Caring for eggs prior to incubation. Timing,
temperature and position are critical to safe storage.

1. The eggs should be collected within four hours
from when they were laid.

2. If it is necessary to store fertile eggs before
setting, store small end down at a temperature
between 50 and 65°F and at 70 percent
humidity.

3. Never store eggs more than 10 days after the
eggs are laid. Hatchability drops quickly if they
are stored for more than 10 days.

4. Transport fertile eggs in a protective carton,
small end down. Do not leave eggs in the sun
or a hot car. In winter, don’t let the eggs get
below 35°F.

5. It is always best to set the fertile eggs in 
a heated incubator within 24 hours of
obtaining them.

Background for a successful project
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About the incubator and incubation

A. Secure an incubator and make sure it is in good
working order.You may choose a new or used
incubator.

1. If buying a new incubator, order at least one
month prior to the start of the project. Forced air
incubators (with a fan to circulate the air) are
best. Once the new incubator arrives, assemble
if necessary and follow instructions for
operation.

2. Used incubators should be checked one month
prior to the start of the project. Make sure your
equipment is clean and working correctly. This
will allow you time to order parts or a new
incubator if necessary.

B. Turn the incubator on a couple of weeks before the
project starts and run it for 48 hours to insure that
everything is working properly. Once you know it 
is in proper working order, unplug and set in a safe
area until a few days before the start of the project.

C. Inform the administration and maintenance staff that
you are doing this project and ask them to tell you 
if the electricity needs to be shut off for any reason.

D. Proper incubator placement in the classroom helps
avoid problems.

1. Set up the incubator in a room that stays above
65°F.

2. Make sure the electrical outlet that you are using
will be “on” 24 hours a day. Some schools turn
off entire sections of the school at night and on
weekends.

3. Place the incubator on a sturdy level surface.

4. Place the incubator at least six inches away
from the edge of the surface to avoid accidental
bumps.

5. Avoid high traffic areas, hot sunny windows,
heating and cooling vents, drafty windows and
doors.

E. Turn incubator on 36 to 48 hours prior to setting the
eggs.

1. Adjust the incubator so it holds the desired
temperature. Follow manufacturer guidelines 
for adjusting the temperature. In still-air units
(without fans) adjust the temperature to 
101°F. In forced-air units (with fans), adjust 
the temperature to 100°F. Always adjust the
thermostat so the heat source goes off when
the temperature reaches the desired
temperature and comes on when the
temperature drops below the desired
temperature.

2. Use at least two thermometers to insure you 
are getting an accurate temperature reading.

3. Check the temperature often. Improper
temperature can result in a poor hatch and
weak chicks.

X
Setting eggs that
are marked with
X’s and O’s.

Do not set
cracked eggs.

0

C. Preparing the eggs for incubating. Fertile eggs
from a commercial hatchery are usually already
presorted. However, it is usually wise to check your
eggs before setting them.

1. Candle eggs prior to setting to check for cracked
eggs, thin-shelled eggs and double-yolked eggs.
Do not incubate these eggs since they usually
do not hatch.

2. Do not wash the eggs unless necessary. The
eggs have a natural protective coating that is
removed by washing. Only wash eggs that are
visibly dirty. Then wipe the egg clean with a wet
cloth warmer (at least 10 degrees warmer) than
the temperature on the eggs. Do not set eggs
that are excessively dirty.

3. Bring fresh eggs to be placed in the incubator 
to room temperature two hours prior to setting.

4. Mark the eggs with “X” and “O” on opposite
sides to aid in daily turning. Also, number the
eggs on the top of the large end to aid in
identification and record keeping during the
project. When marking eggs always use a pencil
or wax crayon. Do not use permanent or toxic
ink pens or markers.

5. Eggs that are warmed to room temperature
should be immediately placed in the incubator.
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During incubation

A. Turn the eggs three times daily. Stop turning eggs
three days (after 18 days for chicken eggs) prior to
expected hatch.

B. Keep water pans full at all times. Always add water
that is warm to the touch. It is best to add the water
when you open the incubator to turn the eggs.

C. Keep daily records of all activities involving the eggs
(i.e., turning, temperature, water added, candling,
and other activities). These records are extremely
helpful for trouble-shooting causes of poor hatches.

D. Candle the eggs every three days to check progress.

E. Stop turning eggs three days (after 18 days for
chicken eggs) prior to expected hatch.

F. Never help the chicks from the shell.

G. Remove the chicks from the incubator and place
them in a warm brooder within two to six hours after
they hatch. If your incubator has good levels of
humidity the chicks may not dry in the incubator.
They will dry once moved to the brooder.

H. Remove and discard all remaining unhatched eggs
60 hours after the first chick hatches, then
disconnect incubator power.

I. Clean and disinfect the incubator as soon as the
power is disconnected. Once the dirt has dried
to the surface, it becomes difficult to remove.

J. Let the incubator dry. Then store it in a safe, cool
and dry place.

Brooding the chicks

A. Make sure the brooder box is working 2 to 4 days
prior to hatch.

B. Brooders should maintain a temperature of 92 to
95°F (taken at one inch above the floor level, the
height of the chick’s back) during the first week. If
you keep the chick beyond the first week, decrease
the temperature 5°F per week until room
temperature is reached.

C. The brooder should have textured, absorbent litter
on the floor. If the floor is slippery, the chicks can
damage their legs. Pine or cedar shaving or textured
paper towel work best in the classroom.

D. Feed 18 to 22 percent protein chicken starter food.
This completely balanced ration can be obtained
from any feed and garden store. The feed can be
placed in jar lids, egg cartons, small tuna-sized cans
or a commercial chick feeder.

E. Water should be available at all times. Use watering
equipment that will not allow the chick to get into the
water and drown. Commercially made water
fountains for use with a quart jar work best. If you
need to use a watering device that is not proven, it is
recommended that you place clean marbles or gravel
in the water so the chicks can drink between them
but not get into the water and drown.

F. Clean the waterer and brooder daily.This will prevent
odors and keep the brooder dry. Dampness provides
favorable conditions for the development of molds
and bacteria.

Turn egg
three times
daily until
the 18th
day.

The end result:
A newly hatched chick.
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The rooster
The male fowl has two testes along its back. These never
descend into an external scrotum, as do those of other
farm animals. A testis consists of a large number of very
slender, convoluted ducts. The linings of these ducts 
give off sperm. The ducts eventually lead to the ductus
deferens, a tube that conducts the sperm to a small
papilla. Together, the two papilla serve as an intermittent
organ. They are on the rear wall of the cloaca.

The rooster responds to light in the same way as the 
hen. Increasing day length causes the pituitary to release
hormones. These, in turn, cause enlargement of the
testes, androgen secretion and semen production, which
stimulates mating behavior.

The hen
The reproductive system of the female chicken is in two
parts: the ovary and oviduct. Unlike most female animals,
which have two functioning ovaries, the chicken usually
has only one. The right ovary stops developing when the
female chick hatches, but the left one continues to mature.

The ovary is a cluster of sacs attached to the hen’s back
about midway between the neck and the tail. It is fully
formed when the chick hatches and contains several
thousand tiny ova—each ovum within its own follicle.
As the female reaches maturity, these ova develop a few
at a time into yolks. (Figure 7)

The oviduct is a tube-like organ lying along the backbone
between the ovary and the tail. In a mature hen, it is about
25 to 27 inches long. The yolk is completely formed in the
ovary. When a yolk is fully developed, its follicle ruptures 
at the stigma line, releasing it from the ovary. It then enters
the infundibulum, the entrance of the oviduct 
(Figure 8).

The other parts of the egg are added to the yolk as it
passes through the oviduct. The chalazae, albumen, shell
membranes and shell then form around the yolk to make
the complete egg, which is then laid. This complete cycle
usually takes from 23 to 32 hours. About 20 minutes after
the egg is laid, another yolk is released and the process
repeats itself. Development takes place as follows:

The reproductive system
and fertilization

Parts Length Time Function
of oviduct of part there of part

Infundibulum 2 in. 15 min. Picks up yolk, egg fertilized

Magnum 13 in. 3 hr. 40–50% of white laid down,
thick albumen

10% albumen shell
Isthmus 4 in. 11/4 hr. membrane laid down, 

shape of egg determined

40% of albumen, shell
Uterus 4.2 in. 20 3/4 hr. formed, pigment of

cuticle laid down

Vagina and 4 in. — Egg passes through
cloaca as it is laid

Figure 7 - Ovary

Figure 8 - Oviduct
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How eggs are fertilized
Each gender, the rooster and the hen, contributes
something to the egg. The rooster provides sperm;
the hen provides an ovum. When a rooster mates 
with a hen, it deposits sperm in the end of the oviduct.
These sperm, containing male germ cells, travel the
length of the oviduct and are stored in the infundibulum.
On the surface of every egg yolk there can be seen 
a tiny, whitish spot called the blastodisc. This contains
a single female cell. If sperm is present when a yolk
enters the infundibulum, a single sperm penetrates 
the blastodisc, fertilizing it and causing it to become 
a blastoderm. Technically, the blastoderm is the true
egg. Shortly after fertilization, the blastoderm begins 
to divide into two, four, eight and more cells. The first
stages of embryonic development have begun and
continue until the egg is laid. Development then
subsides until the egg is incubated. The joining 
of sperm and ovum is called fertilization. After
fertilization, the egg can develop and become a chick.

The rooster must be present for an egg to be fertilized.
Supermarket eggs are from hens that are raised
without a rooster. Roosters are not necessary at farms
where eggs are produced for people to consume.
Eggs for incubation are grown at special farms called
breeder farms where roosters are with the hens.

Development during incubation
As soon as the egg is heated and begins incubation,
the cluster of cells in the blastoderm begins to multiply
by successive divisions. The first cells formed are
alike. Then, as the division of cells progresses, some
differences begin to appear.

These differences become more and more
pronounced. Gradually the various cells acquire specific
characteristics of structure and cell grouping or layer.
These cell groupings are called the ectoderm,
mesoderm and endoderm. These three layers of cells
constitute the materials out of which the various
organs and systems of the body develop.

From the ectoderm, the skin, feathers, beak, claws,
nervous system, lens and retina of the eye, linings of
the mouth and vent develop. The mesoderm develops
into the bone, muscle, blood, reproductive and
excretory organs. The endoderm produces the linings
of the digestive tract and the secretory and respiratory
organs.

Development from a single cell to a pipping chick is a
continuous, orderly process. It involves many changes
from apparently simple to new, complex structures.
From the structures arise all the organs and tissues 
of the living chick.

Physiological processes 
within the egg
Many physiological processes take place during
the transformation of the embryo from egg to chick.
These processes are respiration, excretion, nutrition
and protection.

For the embryo to develop without being connected 
to the hen’s body, nature has provided membranes
outside the embryo’s body to enable the embryo to
use all parts of the egg for growth and development.
These “extra-embryonic” membranes are the yolk sac,
amnion, chorion and allantois.

The yolk sac is a layer of tissue growing over the
surface of the yolk. Its walls are lined with a special
tissue that digests and absorbs the yolk material to
provide food for the embryo. As embryonic development
continues, the yolk sac is engulfed within the embryo
and completely reabsorbed at hatching. At this time,
enough nutritive material remains to feed the chick for
up to three days.

The amnion is a transparent sac filled with colorless
fluid that serves as a protective cushion during
embryonic development. This amniotic fluid also
permits the developing embryo to exercise. Specialized
muscles developed in the amnion gently agitate the
amniotic fluid. The movement keeps the growing parts
free from one another, preventing adhesions and
malformations.

The chorion contains the amnion and yolk sac.
Initially, the chorion has no apparent function, but later
the allantois fuses with it to form the choric-allantoic
membrane. This enables the capillaries of the allantois
to touch the shell membrane, allowing calcium
reabsorption from the shell.

The allantois membrane has many functions. It:

• serves as an embryonic respiratory organ

• receives the excretions of the embryonic kidneys

• absorbs albumen, which serves as nutriment
(protein) for the embryo

• absorbs calcium from the shell for the structural
needs of the embryo.

The allantois differs from the amnion and chorion in
that it arises within the body of the embryo. In fact, its
closest portion remains within the embryo throughout
the development.
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Daily embryonic
development
Before egg laying
• Fertilization.

• Division and growth of living cells.

• Segregation of cells into groups with special functions.

Between laying and incubation
• Very little growth; inactive stage of embryonic life.

During incubation 
Day 1

Major developments visible under microscope:

18 hours — Appearance of alimentary tract.

19 hours — Beginning of brain crease.

20 hours — Appearance of vertebral column.

21 hours — Beginning of formation of brain and nervous
system.

22 hours — Beginning of formation of head.

23 hours — Appearance of blood island.

24 hours — Beginning of formation of eyes.

Day 2

24 hours — Embryo begins to turn on left side.

24 hours — Blood vessels appear in the yolk sac.

24 hours — Major developments visible under microscope.

25 hours — Beginning of formation of veins and heart.

30 hours — Second, third and fourth vesicles of brain
clearly defined, as is the heart, which starts 
to beat.

35 hours — Beginning of formation of ear pits.

36 hours — First sign of amnion.

46 hours — Formation of throat.

Day 3 (see figure)

Beginning of formation of beak, wings, legs and allantois.

Amnion completely surrounds embryo.

Day 4 (see figure)

Beginning of formation of tongue.

Embryo completely separates from yolk sac and turns 
on left side.

Allantois breaks through amnion.

Day 5

Proventriculus and gizzard formed.

Formulation of reproductive organs—sex division.

Day 6 (see figure)

Beak and egg tooth begin to form.

Main division of legs and wings.

Voluntary movement begins.

Day 7

Digits on legs and wings become visible.

Abdomen becomes more prominent due to development
of viscera.

Day 3 Day 6 Day 9

Leg bud
Tail

Wing
bud

Eye

Ear

Heart



Day 8

Feathers begin to form.

Day 9 (see figure)

Embryo begins to look bird-like.

Mouth opening appears.

Day 10

Beak starts to harden.

Skin pores visible to naked eye.

Digits completely separated.

Day 11

Days 10 to 12 tend to run together. No different changes
visible on these days.

Day 12 (see figure)

Toes fully formed.

Down feathers visible.

Day 13 

Scales and claws become visible.

Body fairly well covered with feathers.

Day 14

Embryo turns its head toward blunt end of egg.

Day 15

Small intestines taken into body.

Day 16

Scales, claws and beak becoming firm and horny.

Embryo fully covered with feathers.

Albumen nearly gone and yolk increasingly important 
as nutrient.

Day 17

Beak turns toward air cell, amniotic fluid decreases 
and embryo begins preparation for hatching.

Day 18 (see figure)

Growth of embryo nearly complete.

Day 19 

Yolk sac draws into body cavity through umbilicus.

Embryo occupies most of space within egg except air cell.

Day 20 (see figure)

Yolk sac completely draws into body cavity

Embryo becomes chick, breaks amnion and starts
breathing air in air cell.

Allantois ceases to function and starts to dry up.

Day 21 

Chick hatches.

Although used only to break through the shell, the egg
tooth serves its critical purpose well.

Coturnix (Japanese) quail .............................. 16–18 days

Chicken ................................................................ 21 days

Pheasants...................................................... 24–26 days

Ducks ................................................................... 28 days

Geese................................................................... 28 days

Guinea ................................................................. 28 days

Turkey .................................................................. 28 days

Swan .................................................................... 35 days

Muscovy duck....................................................... 35 days

Ostrich.................................................................. 42 days

Day 12 Day 15 Day 18 Day 21
13



Introduction
Because this embryology curriculum involves the use and study of a living
organism, there are certain decisions and responsibilities that the class should
consider before actually doing all the activities. This activity will help the class
make decisions that are best for your class situation.

Some decisions that your class may want to consider include:

1. Should the class incubate the eggs or do a project without incubating eggs?

2. How many eggs does the class need?

3. Should the class create shell windows, conduct experiments 
and study in-vitro development, which will require the sacrifice 
of a few embryos?

Get ready
What does the class hope to learn from this embryology in-classroom project?
Be familiar with the teachers’ guide and the individual projects contained within
the material. Discuss the possibilities with the class.

You may also wish to pull together information from various sources discussing
the pros and cons of experiments and using animals to study science. There are
links to this information on the World Wide Web site (URL). Pull a cross-section
of this information down off the Web and make it available for the students to
read as part of this activity.

Do it
A. List the project objectives and some of the activities the class could conduct

to accomplish them, such as incubating the eggs, shell windows, experiments
and in-vitro development.

B. Select two of the activities for the class to discuss in more detail. The class
might wish to select an ethical decision they deal with in their day to day life
as well, i.e., lying, stealing, gossiping, or cheating.

C. Divide the class into six groups of at least three students each. This activity
provides an opportunity to practice communication skills with real life
situations. Ask each student to read background information on the topic and
prepare for a debate of the pros and cons of these activities.They should take
into consideration the decisions, consequences and responsibilities that
must be made and undertaken for each activity. Ask them to compare the
activity and possible alternatives. Give the students 20 minutes to assemble
their arguments. This is not to be a debate but rather a time for sharing views
and each group’s side of the argument.This will allow the groups to find facts
that support their side or become more understanding of the other groups’
viewpoints. If you see that they are getting stuck on a strategy to use or need
help clarifying their points, you will want to ask questions to help them think
rather than giving them an answer.

D. The next day or the next class period ask the group to present its
recommendation to the class. This recommendation should include but 
not be limited to the following points:

Embryology skill: 
Hatching, observing and experimenting
with embryos, 
and caring for the developing 
egg and chicks

Life skill: 
Decision-making

Science skill: 
Communicating

School subjects
supported:
Science

Preparation time:
10 minutes

Activity time:
50 minutes: 20 minutes 
for group to prepare, 
20 minutes for debate, 
and 10 minutes 
for class discussion

What you need:
Access to resources from scientific,
agricultural and animal rights groups
including Animal Industry
Foundation, People for the Ethical
Treatment of Animals, Animal
Welfare Information Center,
Americans for Medical Progress,
Animalrights.net, Foundation for
Biomedical Research, National
Animal Interest Alliance, National
Association for Biomedical Research
and American Association for
Laboratory Animal Science
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Doing the right thing

     



• Consider having teams debate
issues about this project or a
current issue in society.

• Ask students to write a paper that
presents both sides of an ethical
issue facing society or their
community.

Share
• What factors did your group consider in making its decision?
• Where did you find information to help you make an informed

decision?
• What decisions were the hardest? Why?
• How did you feel when the final decision by the group or class

was different than the way you felt?

Process
• Why is it important to consider the ethical implications of doing

these activities in a classroom setting?
• How did your group work through disagreements when trying 

to make a decision for the class?
• Why are ethics important to science and other professions?
• Why is it important to consider alternative ways 

of learning about embryology and other living things?

Generalize
• How has society benefited from research, studying embryos 

and chickens?
• What other ethical decisions have you made in your daily life?
• What type of ethical decisions do scientists, doctors and

politicians have to make?
• Why do groups of individuals feel strongly about some issues?

Apply
• What did you learn about working in groups that may help 

you in the future?
• How might this exercise help you make ethical decisions 

in the future?
• Why is it important to consider the ethical implications of

decisions you make in everyday life?

□ Did the students think through their

recommendations to the class?

□ Did the students find reasonable

alternatives to some activity?

□ Did the students explain why they

made the decisions they did?

1. What benefits are there to doing the activity and to doing 
the alternative activity?

2. What decisions should the class make before the activity
starts? 

3. Are alternatives available for class members who are not
comfortable with the class’s decision?

Ask the class to discuss the recommendation. Try to come
to a consensus for each activity.

15
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Introduction
Ever wondered what an egg yolk is? Or why there is a stringy thing in the white 
of an egg? Or how a Grade AA egg is different from a Grade A egg?

There are many different parts in an egg. The condition of these parts determines 
the grade of an egg. This activity will help you understand what makes up an egg 
and how it is sized and graded.

Get ready
The success of this activity depends on the freshness of the eggs. Freshness is
important because the higher the grade of the egg, the better the quality of the
albumen. Purchase all eggs—especially Grade AA eggs—a day or two before the
activity so you will have the freshest eggs possible. When buying eggs, allow several
Grade AA eggs per group in case students damage their egg before they finish the
activities.

Prepare a few eggs in vinegar before the class meets to do this lesson. To do this,
place several eggs in a glass or bowl and completely immerse them in regular
vinegar. Allow the eggs to soak in the vinegar solution for one to two days. The shell
should dissolve completely. Once this has happened, you may carefully remove the
eggs from the vinegar and place them in water until the class uses them.

Do it
Part 1—Identify the Parts of Eggs.
1. Divide the class into small teams of three to five students. Each team should 

have a plate, a non-fertile Grade AA egg, and a fertile egg.

2. Make sure that after handling the raw eggs, all students wash their hands 
to prevent possible bacterial contamination.

3. In this activity, teams identify parts of an egg using the definitions and identify
which egg is fertile and which is not fertile. Allow time for the students to
experiment with finding the structures and complete the Student Activity Sheet
“Parts of the Egg Nutrition” on their own. Should they need help in locating
specific structures, try to ask questions like:

Where would you expect to find the inner thick albumen?

What might its relationship to the yolk be?

How might you be able to separate the inner and outer albumen?

Where would you find the air cell in the eggshell?

Can you separate the inner and outer shell membrane?

What is the purpose of each part for the developing embryo?
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Embryology skill: 
Identifying parts of an egg 
and their functions

Life skill: 
Contribution to a group effort

Science skill: 
Comparing/measuring

School subjects
supported:
Biology

Preparation time:
Twenty minutes

Activity time:
Class period

What you need:
□ Grade AA, A and B eggs 

(You can create A and B 
grade eggs by keeping a
few fresh eggs in the
refrigerator for a week and
two weeks or you can keep
fresh eggs at room
temperature for one 
to two weeks).

□ scalpels
□ a flat surface on which 

to place broken eggs
□ an egg separator (optional)
□ Copies of Student Activity

Sheet “Parts of the
Egg/Nutrition” (page 40)

Give eggs a break



Part 2—Grade the Eggs.

As the eggs get older, some of their cooking properties also decline.
This is one reason why we grade eggs. For instance, while Grade B
eggs might be fine for scrambled eggs, you might want to use Grade
AA eggs for meringue or baking because a fresh Grade AA egg will
give the cake a fluffier texture. A Grade B egg, on the other hand, will 
cause the cake to come out flat.

In this section, teams differentiate between the grades of eggs.
At first, give them no direction and see how they approach the
problem. Some might draw a profile of the egg, while others
may try to determine measurements. Encourage creativity
and, if necessary, offer hints with questions like:

“What parameters could you look at?”

“How might you share what you observed so that other
class members would know what you were talking
about even if they were absent?”

Ask your students to follow these steps:

1. Label three dishes: 1, 2 and 3.

In the first dish, break out a Grade AA egg. In the
second dish, break out a Grade A egg. In the third
dish, break out a Grade B egg.

2. Look at the three eggs, and note their differences.

3. Draw a top and side view of the eggs on your
Student Activity Sheet “Parts of the Egg/Nutrition.”

4. Compare a fertile and infertile egg.
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4. To help the students better see the inner thick albumen, use a scalpel to gently lift 
the thick albumen on the top of the yolk. Avoid puncturing the vitelline membrane
surrounding the yolk. Also, have the teacher use a scalpel to cut the albumen. Cut
from the inner thick albumen out toward the outer thin albumen. This should release
the inner thin albumen.

5. Ask the students to separate the albumen from the yolk to better see the vitelline
membrane. Do this by using an egg separator or by gently picking up the yolk with
your fingers.

6. Finally, to see another view of the inner and outer shell membranes, allow the
students to look at an egg that has been prepared in vinegar.

Although youusually may think of anegg as being just a shell,yolk and white, it actually is morecomplex.There are many parts to an egg that most people do not noticebecause they are unaware of them.Thequality of egg parts is examined closely when a United States Department of Agriculture
grader decides whether an egg is Grade AA,

A or B.
The nutritional quality of all three egg grades is 

the same.The grade becomes important when 
the appearance or reaction of the egg or food item
matters. Grade AA eggs have very small air cells.
When a Grade AA egg is broken out, the yolk sits up
high and the white spreads very little.The chalaza
also is easy to see in high-quality, fresh eggs.The yolk in Grade A eggs stands up but not as high
as in Grade AA eggs. Grade A eggs spread out
more, but the thick white still is larger than the
thin white. In Grade B eggs, the yolk is flattened
and most of the white is thin and spreadseasily from the yolk.The differences in theeggs’ appearance come from differencesin the proteins.

Grade AA Grade A Grade B



□ How many more egg parts could

student identify after the activity?

□ Did all students participate as 

a functional member of a team?

Invite a USDA inspector to tell
the class how grading takes

place in an egg processing facility.

Get a variety of eggs from a local farm. Obtain
eggs with different shapes, with calcium
deposits, and with meat and blood spots. Ask
the class to examine the eggs, learn why the
imperfections occur and why consumers
seldom see them in the store.

Have students research the reproductive
cycle of hens and learn when the different
egg components are added.

• The 1999 estimate for eggs produced
was 192.5 million cases. A case of
eggs is 30 dozen.

• The top 10 egg-producing states are
1. Ohio
2. Iowa
3. California
4. Indiana
5. Pennsylvania
6. Texas
7. Minnesota
8. Georgia
9. Nebraska

10. Florida

The record for egg
production in one
year, the number of
eggs that the
average consumer
uses each year can
be found on the AEB
Web site at:
www.aeb.org

Share
 it

Students may share their

experience by teaching a younger

class to grade eggs or by making 

a bulletin board that describes the

parts of eggs and how to grade

them.

C O N S I D E R  this
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Share
• What parts of the egg were hard to see?
• What differences did you see between the fertile 

and infertile eggs?
• What differences were there between the various

grades of eggs?

Process
• What should you look for when trying to decide 

if an egg is Grade AA, A or B?
• How did your group decide who would do the

individual tasks?

Generalize
• What other products receive quality ratings?
• How do you decide which grade or quality to buy?
• Why is it important to be a part of a team?

Apply
• The egg has a shell to protect it, chalaza to hold 

the yolk in place, and membranes to help keep out
bacteria. What parts of your body perform similar
tasks for you?

• Can you think of other instances in which it would 
be helpful to be part of a team?

TTaallkk iitt oovveerr
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Introduction
We’re all used to seeing things grow and develop—watching changes 
that take place over months and years. But watching chicken embryos is
different. Huge changes happen in days or weeks. It’s like putting the growth
process on fast forward.

In this lesson you will study chicken embryos as they grow. The science 
of studying the unborn—and in the chicken’s case, the unhatched—is
embryology.The unhatched chick is called the embryo, and the development 
of the embryo is called embryogenesis.

We use a thermometer to measure temperature. Temperature regulation 
is very important during the incubation process. The range of temperatures
inside the incubator should be from 98 to 101°F with 99.5° being the 
best. We should not let the temperature rise above 101° because higher
temperatures can harm or kill the embryo. Temperatures below 98°F can
delay the hatch time.

The chicks inside the eggs need humidity to keep them from drying out.
When they begin to hatch, increase the humidity to soften the eggshell
membranes. At Day 18, increase the humidity by adding small, wet dish
sponges next to the water canals or pan.

The eggs need to be turned at least three times a day. This will keep the
developing embryo from sticking to one side of the eggshell.

It takes about 21 days for the chicks to hatch. When a chick hatches, it has a
special structure at the end of its beak called an egg tooth. The egg tooth
helps the chick to break out of its shell. A few days after hatch, the egg tooth
will fall off.

Get ready
Discuss the information in the Introduction section with the class. Ask them
how they might keep track of these tasks.

Do it
1. Divide the students into teams of three to five. Have each team answer

the following questions:

• How will you mark the eggs?

• How will you turn the eggs?

• How will you fill the water canals or water pan?

• How will you monitor the temperature?

2. Have the teams share their plans with the class. Discuss the plans and
determine which plan provides for the best care of the eggs and the
incubator by reviewing the preceding questions.

3. A suggested plan follows:

With a No. 2 pencil, mark an “X” on one side of each egg and an “O” on
the other side. Do not use ink, because it may poison the embryos. Set
the eggs in the incubator with all “X” sides up. This arrangement will help
you monitor egg turning.

Fill the water canals or water pan with tap water. Adjust the incubator
temperature to 99.5°F or as close as possible. Turn the eggs three times
per day from Day 2 in the incubator to Day 18.

Embryology skill: 
Incubation of fertile eggs

Life skill: 
Contribute to group effort

Science skill: 
Observing

School subjects
supported:
Science

Preparation time:
10 minutes

Activity time:
20 minutes (egg preparation)
10 minutes daily (turning eggs,
filling water canals or water pan)
4 to 12 hours (hatching process)

What you need:
□ Incubator
□ Fertile eggs
□ No. 2 Pencil
□ Embryology record sheet

(page 45)
□ Copies of Student Activity Sheet

“Warming up with Eggs” (page 41)
□ Dish sponge (1/2 inch 

by 4 inches)

Warming up with eggs



• Using the Embryology record
on page 45, have the students
record the temperature inside
the incubator each time the
eggs are turned. Take a daily
average and an overall average
at the end of the project.

• Can you measure relative
humidity? If so, describe.

• Using thermometers (for
humans), have the students
take their body temperatures
every hour during the school
day and then figure their
average temperature.

• If the incubator does not have
to be returned right away,
consider incubating other
things to observe bacterial or
mold growth. Try a table egg
broken out in a dish, a piece of
a potato or a piece of an apple.
After a few days, note any
changes in these substances.

• If available, look at these
substances under a light
microscope or dissecting
microscope. Have the students
describe what they see. Can
they identify what they are
observing?

Share
• Why was marking the eggs important?
• Describe your team’s plan for incubating the eggs.
• How did your marks on the eggs differ from others?
• What is your team’s plan for the best way to mark the eggs?
• What is your team’s average incubator temperature?
• What is your team’s plan for the best way to fill the water canals

or pan?

Process
• What should we use to identify the eggs?
• What ways can you think of to keep the humidity at the required

levels?
• How could you determine that turning the eggs three times a day

is necessary?
• How might you maintain the proper temperature 

if electricity was not available?
• What will you do differently the next time you hatch chicks? Why?

Generalize
• How does the thermostat that controls the heating and air

conditioning at home compare to the incubator?
• What other thermometers have you read?
• How are those thermometers different from the one inside the

incubator?

Apply
• What did you learn about working as a group that you can use 

in the future?

Find out how long it takes for other
types of chicks to hatch.

Turkey ____ days

Duck ____ days

Geese ____ to ____ days

Pigeon ____ days

Ostrich ____ days

Parakeet ____ days

Cockatiel ____ days

Did the students learn…

□ the importance of turning the eggs?

□ the importance of keeping the water

canals filled?

□ the importance of proper regulation

of the incubator temperature?

□ about the egg tooth and its function?

□ how long it takes a chick to hatch?

□ how to average numbers?

20
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Introduction
Have you ever wanted to conduct an experiment? You can, and you don’t 
even need a laboratory and white coat. An experiment begins with an idea 
or hypothesis. Once you have developed your hypothesis, you test it with 
an experiment. In other words, an experiment is a planned search for new 
facts (about your hypothesis), or a search that confirms or denies results 
or hypotheses from other experiments.

To conduct an experiment, you must use two or more groups. One group is
called the control group, which you use for comparison. The other group(s)
receives the treatment or procedure that you are testing. Then you measure 
the effects of the treatment and compare the results with the control group.

For example, to study the effect alcohol has on chick embryos, compare 12 fertile
eggs that were not exposed to alcohol (control group), with 12 fertile eggs that 
were (treatment group). The difference between the two groups shows the effect
alcohol had on the embryos.

In this case, this approach not only demonstrates scientific methods; it
demonstrates the dangers of alcoholism. The aim of this project is to teach
students how to set up an experiment and to show how alcohol can affect 
a developing embryo.

Get ready
Set up the incubator before you receive the fertile eggs. Make sure the temperature
is correctly regulated at 99.5°F.

Do it
Involve the students in planning the experiment. Divide the students into teams
of three to five.

Discuss the experimental designs and determine which design provides for the
best experiment. Each team should answer the following questions.

• What is a hypothesis?
• What is an experiment?
• Why are there control and treatment group(s) in an experiment? 

Have the teams share their experimental design with the class. Have the teams
answer the first two Share questions in the “Talk it over” section.

Have the class select an experimental design developed by one of the teams 
to do during this activity. Begin the experiment as a total class project.

The following instructions provide information for development of another
possible experiment.

1. Divide the eggs into two groups, a dozen each. Mark each egg with 
a No. 2 Pencil (not pen or marker) according to the group it is in. For
example, use “T–1” through “T–12” for the treatment group and “C–1”
through “C–12” for the control group. Also, mark an “X” on one side of the
egg and an “O” on the other side to keep track of egg turning (unless the
incubator automatically turns the eggs).

2. Fill one glass container with about two inches of absolute ethanol. Fill the
other glass container with about two inches of water. Write “T” (for treatment) 
on the container with ethanol. Write “C” (for control) on the container with
water. Cover both containers to prevent evaporation, and keep them at room
temperature.

Embryology skill: 
Collecting data about embryos 
and chicks

Life skill: 
Planning and organizing

Science skill: 
Observation

School subjects
supported:
Math

Preparation time:
30 minutes

Activity time:
15 minutes

What you need:
□ Two glass containers of equal size

(about 2 inches tall) that can hold
an egg and fluid

□ Absolute ethanol (the chemical
name for alcohol) without formalin
(Do not use methanol because 
it will kill the embryos.)

□ Incubator
□ No. 2 Pencil
□ Black and blue fine point markers
□ Scale that can weigh grams or

ounces (A typical fertile egg will
weigh about 2 ounces. When
hatched, chicks will approximately
double their body weight each
week.)

□ Notebook
□ Thermometer
□ Egg candler
□ Two dozen fertile chicken eggs

Developing an experiment
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□ Ask students to put milk, cola, juice and an
egg into containers filled with common
rubbing alcohol.

What happens? Record the results and
share them with the class.

□ Students may try additional experiments
using liquids other 
than alcohol: caffeinated versus
decaffeinated beverages, a solution with
Vitamin C versus plain water or 
a sugar solution versus plain water.

□ Try an additional experiment.

• After the chicks hatch and dry out, 
number the treatment chicks 1 through
12 with a black fine-point marker.

• Number the control chicks 1 through 12
with a blue fine-point marker.

• Weigh each chick and record the weight
by the chick’s number.

• Place all of the chicks into the same
brooder box with feed and water.

• Weigh each chick every day until the
end of your experiment, and record the
data. Note any physical differences
between the two groups. For example,
is one group more vocal and active?
Does one group eat or drink more? 

• To measure differences in feed
consumption, separate the two groups
but feed them the same amount of feed.
Weigh the feed each day to determine
how much each group is eating.

Share
• How was your experimental design different from the class design?
• How did you distinguish between the control and treatment groups?
• What kind of information did you record during this project? Why?

Process
• What happens to the fertile egg weight during development? Why?
• Why would percent hatchability be important to 

a commercial hatchery?
• Why is creating hypotheses or ideas important?
• What might you do differently the next time you do this experiment?

Why?

Generalize
• What other ideas or hypotheses might you try?
• Can you think of other times when you have made

evaluations of information in order to learn something
new?

Apply
• How might the information you gained transfer 

to other species?
• What other experiments would you like to try?

Why?



□ Did the students understand 

the experimental process?

□ Did the students understand the

difference between a treatment group

and a control group? 

□ Did the students learn the health risks

of consuming alcohol? 

□ Did the students learn about Fetal

Alcohol Syndrome?

3. Incubate the fertile eggs for one day. On the second
day, dip the treatment eggs into the alcohol and the
control eggs into the water. Dip the eggs, pointed
ends down for five seconds, once a day. Because
the eggshell is porous and warmer than the liquids,
it will absorb the ethanol or water. Dip the eggs for
17 days or until the 18th day of embryogenesis.

4. After the first seven days of incubation, candle the eggs to
determine whether they are fertile. Discard any infertile eggs.

5. Have the students determine egg weight. Each day before
dipping, weigh each egg and record the information. Normally,
fertile eggs will lose 12 to 15 percent of their weight during
incubation. (The egg loses moisture when the embryo
metabolizes the egg albumen and yolk.) Determine the weight
loss percentage for each egg and create a graph to show daily
weight loss. (There may be a difference between the two
groups.) Record the number of eggs that hatch in each group
and determine the percent hatchability.

(Number of eggs hatched  ÷ Number of fertile eggs)  X  100  =  
Percent hatchability

Answer the remaining Share question and proceed through the
remaining questions.
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Building an eggs-ray viewer
Introduction

If you like sneak previews, then candling is for you. Candling fertile eggs plays
an important role in the embryology project. A candler is used to examine fertile
eggs by shining a bright light through the egg. Candling serves three important
functions.

First, candling eggs before they are set identifies cracked eggs that might burst.

Second, candling helps detect which eggs are developing into an embryo.

Third, candling the eggs every few days allows you to watch the embryo grow
and develop without damaging the egg.

In the poultry industry eggs are candled for two reasons:

1. At the hatchery, eggs are candled to help remove cracked eggs before
setting and infertile eggs that are not developing after a week of incubation.

2. At the consumer grading plants, eggs are candled to help remove cracked
eggs and those that have defects that make them undesirable for human
markets.

Get ready
Involve the students in building a candler by dividing the class into teams.
Supply each team with the same supplies and ask each group to design and
build their own candler. Plans for using an overhead projector are also included 
so that you (the teacher) can build a candler for class use if you would like.
However, you are encouraged to use a candler designed and built by one 
of the teams.

Do it
1. Divide the class into teams of 3 to 5 individuals. Each team should use the

Student Activity Sheet “Building an Eggs-ray Viewer” to help them design
and build a candler. Explain that they have 30 minutes to design and build an
egg candler with the supplies you give them. Also, show them the overhead
projector and explain that it will be the source of light for their candler. Basic
questions to answer include:

a) Does the candler provide enough light to see cracks in an eggshell 
or the embryo inside the egg?

b) Can you candle eggs without damaging them?

c) Does the candler limit the amount of light that escapes? So the 
room can be darkened properly to allow seeing inside the egg?

d) Does the way the egg sets on the candler allow optimal viewing 
of the different parts of the egg and embryo?

2. Have the teams share their candler with the class. Ask them to explain:

a) How did your team decide on the plan before they started to build?

b) What is unique about your plan?

c) How does your plan meet the basic needs of a candler mentioned 
in step 1 above?

3. Try each candler in a darkened room and discuss which candler best allows
the students to see inside the egg. If you already have a candler, compare 
it with the class designs.

Embryology skill: 
Preparing a candler

Life skill: 
Planning and organizing

Science skill: 
Comparing and measuring

School subjects
supported:
Math

Preparation time:
An hour to secure the needed
materials. This can be shortened 
if you ask the students to bring the
cardboard and small boxes from
home.

Activity time:
30 to 40 minutes

What you need:
□ Heavy cardboard boxes 

at least 1 by 1-foot in size
□ Small box, such as a pencil 

box (at least 3 by 4 inches, 
and 1-inch deep)

□ Scissors
□ Electrical or duct tape
□ Overhead projector (with 

light source from below the glass
surface

□ Copies of Student Activity Sheet
“Building an Eggs-ray Viewer”
(page 42)




